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CALL FOR PAPERS

We encourage everybody to submit to the Editorial Board (joes_cfp@federatio.org)
papers in the fields covered by the Journal. The papers will be assessed solely on their
academic merits, and these are theprerequisites author(s) must adhere to:

1. An analytical article should have at least 5,000 words including notes,
2. The author(s) must elaborate the theme of the article logically,

3. References must be uniform and clear (the author(s) should follow consistently a
particular pattern, lik e Chicago style, or Harvard style),

4. Author (s) must take all care to develop their ideas on their own ; there should be no
cases of plagiarism,

5. The article can be written in any language. In caseit is written in a language other
than English, an English summary of at least A4 length is required,

6. A brief (max. 10 sentences long) professional CV in English.
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DEAR READER,
SZE MATTERS

A picture is worth a thousand words | this sentenceis repeated countless times each day both in the
business sphere and in private. But is it true? Let us look at it through two recent masterpieces, The Lord of
the Rings and Harry Potter. This year the final movie of the Harry Potter franchise was launched, both in
theaters and later on DVD/Blue-ray. It is interesting to look at the length of the mo vies: for each of the first
six volumes one movie was made with a length between 2 and 2% hours. The film adaptation of the final
volume (7™) took a different turn : two movies were created totalling about 4 %2 hours. In case of The Lord of
the Ringseach pat of the trilogy has a length of approximately 3 hours (their extended versions on
DVD/Blue -ray are close to 4 hours).

Examining simply the sheer size of these movies tells us a lot. Let me state immediately that |
personally find both the Harry Potter movie series and The Lord of the Ring§ilm trilogy very solid,
professional productions, which provide a fairly true summary of the respective novels. Thanks to the
current technical possibilities in computer animation these movies are able to visually tell the main
storyline in a very compelling , way. In depth, however, they can hardly match their respective novel. And
this is not the fault of the producers, directors, cast and crew. It is about genre and culture . Both the Harry
Potter volumes and The Lordof the Ringsbooks are so deep and complex works that it is impossible to
sXxEEOETIT zwUT 1 DU wB O ong Govie. TEaOi$ whptBeulsstuno movies (two parts for
the final volume Harry Potter and the Deathly Hallowsfor Harry Potter and the extended versions of
The Lord of the Ringswith their approximately 4 hours length are coming a little bit closer to their
respective novel. In fact they should last at least 8 hours to allow for a truly deep interpretation , although
the feasibility of such productions is quite limited. Size does matter.

I would like to draw your attention to the Facebook page of Journal of Eurasian Studies:

http://www.facebook.com/pages/Journal -of-Eurasian-Studies-JOES/175441512508109?notif t=page new likes

Finally it only remains me to wish you all a Happy and Prosperous2012

Flérian Farkas

Editor -in-Chief

The Hague, December 31, 2011
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Ancient Times of the Turks: Language, History, Geography

The very political developments in the Eurasian continent during the last 20 plus years have found their
reflections in scientific area, too. While curtains and doors of the countries and societies are opening, thoughts have
also gained diversity and new ideas have appeared in various branches of social sciences. This region, where is
Turkic homeland, to where a great proportion of Turkic histor y belongs and where a great proportion of the Turks
live today, has a global strategic eminence.

The Hitit University , denominated after the first Anatolian civilization, is pleased to announce
organization of the symposium ? OEDPI OO0 w3 D01 UwBO IwDE 1 Twul UsDIWIGK Guih zdnpedyl Wi UE x | &
the Institute for Turkic World Studies at the Ege University , which is the most prominent center for Turkic studies
in Turkey, and the Corum branch office of the Language and Literary Society . Symposium dates are 3¢ to 5" May,

2012. The organization is supported by the Corum governorship, the Corum municipality and the Turkish
Linguistic Society .

Content of this meeting, which is quite unique in recent years, will be determined in utmost scientific
standards. The expected titles to discuss are debates on Turkic homelands, origins and ethnogenesis, early contacts
with other surrounding peoples (Uralic, Altaic, Indo -Iranian, Slavic, Caucasian, FinnoUgric, etc.), old sight of
Turkic languag e, debates on linguistic families (Altaic, Uralo -Altaic, Finno-Ugric etc.), ancient archaeological
cultures of Eurasia, early state formations and political traditions, structures of early societies of Eurasia,
confessional systems, mythological domain of the region in comparative terms, contacts with Islam and other
religions before ¢.1000, etc.

Topics of the papers are expected to contain original and new ideas. They may contain new discoveries or
approaches in the concerning disciplines (linguistics, history, anthropology , folklore, mythology, geography, etc.),
or refutations to some new approaches, and defense of some established thoughts with new ideas and discoveries.
Our aim is clearly to have them gathered in a scientific framework, and to discuss in a scholarly way. However,
non-scientific postures and amateur ventures will not be able to find space either in presentation of new ideas, or in
refutations.

The symposium will be held in the beautiful northern city Corum, in the five -star Anitta Hotel. All travel
and accommodation expenditures will be covered by the organizers. Those coming from abroad are advised to use
Corum. Languages of the symposium are Turkish and English. Russian will be accepted in obligatory terms.
Regardless of the original language, all proceedings will be published in two editions as Turkish and English. In
order to prevent postponement of the publication, the organizing committe e will seek for the final papers in the
symposium days, or before. Travel expenditures of those participants not submitting their papers will not be
covered. The symposium book will be published by the Hitit University, sent to all important scientific cen ters on
the Earth, and be available for open access on the Internet.

We will be honored to see you, with admirable scientific studies produced in the past, and with tireless
efforts already going on, to have joined in our activity, which will hopefully  be one of the most distinguished
meetings of the recent years in its kind. You may forward your proposals to below addresses by March 30t, 2012.
We are looking forward to seeing you in a nice spring day in Corum.

w, I T01 Owl EOCO¢

OQu

Assoc. Prof. Dr. Osman Karatay UUOGEB w/ UOI dw# U
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The Honorary Board of the Symposium:

-UUUOOET wl EO¢UOwW&&OYI UOOUWOI wl 6UUO

Muzaffer Kilct, Mayor of Corum

Prof. Dr. Reha Metin Alkan, Rector of the Hitit University

/ UOT Bw#Ubw! ET EUUDPOw 81 E DirkDtema Oauricilfior Calthré, Odnguadé andd 1 1 w
History

Prof. Dr. Fikret Turkmen, Director of the Institute for Turkic World Studies (Ege Un.),

/ U0l 6 w#UB woLOULw EOUOwW OEO¢OOw/ Ul UPET O0wOT wOT T w3UUC

The Scientific Board of the Symposium:
/ UOl Bw#UBw, 6w EELOI EO¢OQuwI Ea
Prof. Dr. Metin Ekici
Prof. Dr. Gurer Gulsevin
/] UOI 6w#UBw OPOEEOwdOEal U
Prof. Dr. Zeki Kaymaz
UUOCEBd wW/ UOI w#Ubw, 1701 Owl EOOC
Assoc. Prof. Dr. Osman Karatay

The Organizing Board of the Symposium:
Turhan Candan

UUOGEG W/ UOTI dw#UBw, I'TOI Dwl EOGO¢
Assoc. Prof. Dr. Osman Karatay

Symposium addresses
http://tec.hitit.edu.tr/

Osman Karatay
Tel: 90-232-343 49 22 >> 156
Fax: 90232-342 74 96

karatay.osman@gmail.com

, 1 T01 Owl EGOe
Tel: 90364227 70 00 >> 1630
Fax: 90364-227 70 05

mehmetcanli@ hitit.edu.tr
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BERCZI, Szaniszl6

Ancient Iranian Arts

Example issue from the Coloring Booklet Series of Eurasiah Arts

There were several empires on the Iranian Highlands in archaic times with world -wide importance.
The region had beenfirst united by the Medean tribes in the 7" century B.C. From the history studies in
the primary and secondary school we know more about the fights between the Greeks and the Persian
Empire during the reigns of Xerxes and Darius. That was the Achaemenid Empire (named after the ruling
family) which later had been overthrown by Alexander the Great. After the death of Alexand er his
descendants (army generals) ruled on the Greek-Macedonian part of Iran. Seleukos and his successors
were followed by the Parthians, who were not of Iranian stock, but came from the neighbouring steppe
belt.

Bérczi Szaniszl6, Budapest
1997

Fig. 1. The ancient Iranian art can be characterizetthéyelationship between teettledandsteppe
x 1 O sudralUneritage The front cover of the Iranian Coloring booklet.

Parthians ruled for almost a half millennium in Iran. Their empire stretched between the Roman
Empire in the West and the Chinese Empirein the East. In the North the neighbours were the steppe
cavalry peoples ruling the area between the Carpathians and the Altai Mountains. Hungarians lived
among these northern neighbour steppe peoples, too. ThereforeHungarian traditions preserved several

1 The complete series can be accessed in electronic format atittp://www.federatio.org/tkte.html . The graphical illustrations of
this paper are the author’s drawings and paintings.
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common threads with the Iran ruling Parthians and their arts. This com mon cultural heritage makes the
study of the Iranian Art interesting enough for Hungarians.

Ezt a munkdmat Muzslay Istvannak, a Leuveni Katolikus Egyctem professzor emeritusz tandranak ajinlom,
aki az Eurdzsiai Miivészetek kidllitassorozat megrendezéséhez tobbszor otthont adott a leuveni Collegium Hungaricumban 1986 és 1995 kozott

Hildval és szeretettel gondolok mindazokra, akik valamilyen formdban segitett¢k munkdmat, az Eurdzsiai Mivészeteket bemutato kifestGkonyv-sorozat
napviligra hozésit ¢s tovibbfejlesztését: Bans: 4 4 a,

Dedkné Demjén llona, Dedk Gyula, Dobos Lis: Fa

Kabai Sandor, Kiss Adam, Kiss Ulrich, Kiszel Vilmos, Kolc

A . Matyasovich Henrik, Miura Yasunori, Miyazal G a Tohru, Pap

Sano Osamu, Sara Endréné, Szabo LiszI6, Szederkényi , Szili kahito Mi

Toth Albert, Tusa Erzsébet. Ujvari Béla, Utasi Jend, Veszelovszky Endréné,

Fig. 2. Traditions from the common steppe cultural heritage survived both in the Parthian and in the old
Hungarian art as illustrated on the back cover of thaiéma Coloring booklet. Silver plates from the Ural region and
gold table pots and ves&rom Nagyszentmiklos are witnesséshis relation.

=
3ol ismert nagymivhségek sorakoznak az irdni platd székén. Ezcknck a kultirijit mind a magicba szivta a formalodo perzsa élet &s bedpitetc a Vadisznépek életében az dllatok élete pirhuzamosan folyik az emberekével. Emberck és illatok egymés megszemélyesitsi. Gazellik és szarvasok,
KesBbbi irdni miivészet olyan nagyszerd alkotdsaiba, mint Darciosz perszcpoliszi palotdja, amivel tailkozni is fogunk kifestonkben. Nébiny fontos kecskék és oroszlinok a fiszercpldi azoknak a miivészeti alkotisoknak, amiket hires kincsleletekba is ismerink az irdnt Korllvevd kordbbi kultirik-
alkotist, ismerkedésil, mi is bemutatunk az Irini Birodalom elodemek mivészetébdl. A khefajahi esésze szalagrajzit kiteritve litjuk. Sumer-akkad bol. Az arany serlcg az Elburz vidékérdl vald, a kecskékkel és szimyas-dllatokkal ovezett életfajelenet ziwiyébdl, északnyugat lranbol. A harci
kori, bikik hatan 4116 istennd, a kigyokat fogo, oroszlanok hitin &ll6 Innana-Ishtr istennd, és a sas és oroszlan dltal tamadott bika Allatkizdelme

v s szekéren nyilazo harcos egy lurisztini (nyugat-irini) bronz zabladiszitményrél, a lovon nyilazs s oroszlinnal kiizd5 (de a lovit még kengyel nélkil
ithat czen a frizen. Alul  lurisztini bronzok disztGk végét diszitd két jelenctet mutatnak be a sziletéstdl a halilig, kbzépen pedig az dlctct dnnepld. megnlol) harcos egy Kozép-dzsiai prah e aranylemezérdl (Oxus-kincs, az Oxus folyd neve ma Amu Darja, nyugati Tmamb':? Tarkmenisztin
Gletfajelenctet egy gudeai thlrdl. Lurisztin az i a Tigris kozépsd folydsitol pet és Uzbegisztan vidékén, az okori Baktridban talalhato).

Fig. 3. Ancient Luristanian and Mesopotamian cultural heritage survived on dishes,
bronze and gold platesadiemsand horse mounts.
Animal fight is one of the oldest of this tradition, later surviving even in the Atjthian arts, too.

© Copyright Mikes International 2001 -2011 13



October-December 2011 JOURNAL OF EURAS'AN STUDIES Volume Il 1., Issue 4.

The new archaeological excavations and investigations reveal how the cultures were streaming in
Eurasia. In our series we cdlect the most famous and characteristic figural and ornamental artworks in
Eurasian arts. Next to the local traditions the Mesopotamian art, later the Caucasian art and the
Central-Asian art influenced Iranian art. Sumerian, Akkadian, Assyrian and Babylon ian layers can be
found in the Iranian art as much as the Urartuan, the Medean, the Parthian, the Scythian and other
Central-Asian cultures. From the ancient cultures we can identify heritages such as the life -tree, animal
fighting, art of the car, of the hunt and fight . These can be allseen in the art of the Persian Empire
organized by Cyrus the Great. We can see themon the bronzes from Luristan, on the elements of the
Ziwiye Treasures, and on other archaeological finds. Hence, the Iranian art is a rich storehouse of the
cultural layers deposited du ring the last four thousand years.

Fig. 4. Rich sculptural representation of horses on the Iranian Highlands shows the importance of this tradition
from the common steppe cultural heritage. The figures are from Sialk, Amlasharglidaku. The bitis from
Luristan, the haniva horse fronokyo, the bronze rhyton from Korea.

Alexander the Greatz U w E O @f@hé iPéidian Empire brought strong Greek cultural effects into the
lifeblood of it. After Alexander the Parthians with Scythian -like culture organize d a new empire. This
Parthian state is a feudal-like one and enriched the Iranian Empire with Central -Asian elements, of which
one of the best known is the Parthian shoot. This strategy is well-known from the fighting tactics of the
Xiongnus (Huns) and Hungarians, too. During the battle feint Parthian shoot is used together with the
withdrawal and turning back and encircling of the enemy.

© Copyright Mikes International 2001 -2011 14
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Fig. 5. Followingthe Parthians on the Persian throne the Sassanians defeated Artabanos. The famous sculptural
representation of this battle can be sadfiruzabad. The importance of the steppe horse attack is a common heritage
on several artistic relatives of this art. Especially in Hungariyere chvalier fights were painted in the Hungarian

churchedike in the scenes of the Legend of Saint Ladislau

There is an important ancient steppe story heritage painted in Hungarian churches: the Legend of Saint
Ladislaus. We can find the traces of this story in the Iranian art, too. In the 7 century B.C. lived Zoroaster
in Iran. His teaching s interpreted t he processes of the nature by the fightbetween good and bad, or the
fight between light and darkness. Instead of the multiple gods and goddesses, his teaching was centred
on the Unique God (Ahura Mazda). The most characteristic Iranian art monuments are t he huge stone
carvings representing battle fights and crowning scenes, where Ahura Mazda presents the crown to the
ruler. The stone carvings were ordered to be made by both the Achaemenid and the Sassanian ulers.

0725 e (e

Bisapurban faragtik a sziklafalba azt a jelenetet, melyben Ahura Mazda, az ég ura, dtny(jtja a fejedelmi diadémot az Gj irdni kirdlynak, a szaszanida
dinasztidt a hatalomba juttaté I. Ardasimak

Fig. 6. The beginning of the ruling act: Ahura Mazda presents the crown to the ruler. Such stone carvings were
ordered to bmadeby both theAchaemeni@dnd the Sassanian rulers.

© Copyright Mikes International 2001 -2011 15
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Another characteristic art crafts are the goldsmith works of jars, vessels ard plates decorated with
scenes from the life of the rulers. In most casedights or hunts were shown.

zusttalak allatkizdelmi és vadiszielenctic], kozépen cgy szovet mintaj

Fig. 7. Silver plates are the most frequently occurring artistic artefdth® Iraniangoldsmith worksAnimal
fights and hunting scenes were thestnaopular topics. Some animal and hunting scenes were applied also on
textiles and carpetgspecially in the rug art.

Parts of this art had an influence on the old Hungarian art of the Arpad age, where the silver plates are
figured as a relief on a golden background. Several episodes ofthe everyday life are also shown on these
goldsmith works, similar to the vases in the period of ancient Greeks.

Fig. 8. One of the most ancient scenarios of the Iranian table servicth&iesgle whiclifts off the hero into the
heavens. This story survived bathfolk tales, hero myths (think to Garuda bird) and shaman traditions. The oldest
figural representations go back to the Permian bronzes. The Rakamaz silver plate and the Nagyszentmiklos vessel
scene ishown here left and right to the famous Chardowl representation of the heavenly flighthe hero. We
note that the role ahegreat bird probably goes back to the paintings at Chatal Hoyuk, Asia Minor, Turkey,
6" millennium B.C.

© Copyright Mikes International 2001 -2011 16
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The Iranian artistic traditions and figural culture has several common elements with that of the people
in the Carpathian Basin during the age of Arpad; therefore the discovery of these elements is an exciting
adventure for those who study these figures by painting . We hope that this booklet in our Eurasian Arts
series will provide pleasure for the readers and painters, for youngsters and elders in a same way as the
earlier onesdid.
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LONE, Sheeraz Ahmad & RATHER, Fayaz Ahmad,
& WANI, Mohd Younis

Education in Turkistan Prior to Russian Occupation

Abstract

Turkistan i.e., the land of Turks, or modern Central Asia lies at the heart of the Eurasian continent.
Different civilizations emerged and flourished here during the course of history. All these civilizations
assimilated their cultures and as part of cultu re, education too was introduced in the region. Education in
Turkistan was started in the early years of the Christian era when priests and clergy spread the religious
and moral education in many areas of the region. Soon after the Arab conquest, edication in the region
reached its heights, resulting in a number of prominent scholars in the region. Men of learning were
spreading not only the words of God and His messenger (PBUH) but were everywhere to teach
mathematics and astronomy, physics and chemistry, logic and natural science, history and philosophy.
For all this, large and small educational institutions were set up by the people themselves or else by the
rulers to make people aware about the developments around. People from various areastravelled to learn
in Bukhara and Samargand, the twin centres of the region. These centres became the pivots of Islamic
culture and learning. Thereafter contribution of Central Asians to the varied sciences began to dissipate as
the region entered a period of decline in respect of educational developments.

The purpose of this paper is to give a brief historical account of the education system in the region
during the period, the different institutions through which this education was imparted, to know the

curriculum, te aching methods, objectives, income and the role of teachers and students in these
institutions.

Key words

Transoxania: Land across Oxus i.e. region carved out by river Oxus (Amu Darya) and Jaxartus (Syr
Darya); Oasis: Fertile area surrounded by the desert; Dabristans : Higher secular schools; Maktabas:
Primary learning institutions ; Madrassas: Secondary and Higher learning institutions ; Maktabdar ,
Dahmulla, or Mulla : Teacher;Zanchhi: One who calls for prayers in the mosque; Mullbacha, shaggrid,
talib al il m: Student; Wakf : land endowed for relig ious and educational activities.

Introduction

Historical records of Turkistan begin with the invasion of Achemenians (500 BC) who moved out of
Persia to capture a large area of Turkistan. After they were defeated by Alexander (331 BC), Greeks held
the sway of many areas in the region. In an era when the presentday boundaries of countries did not
exist, many areas of the region came under the control of Sakas and Yauchis in the 2 century BC, in
particular the southern and south -west areas. Persians came back under the Sassanids (219 AD) to control
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Sogdiana (the area where Bukhara and Samarqgand lie). They governed the region from 219 AD for more
than four centuries, sometimes intercepted by the Hephthalites (White Huns) and the Turks. In 560 AD
the Hephthalites were routed by the alliance made by Sasanids and Turks. From that time Turks became
masters of Transoxania and Sasnidesathat of Balkh and Tokharistan.

Arabs started conquering the region around the second half of the 7t century and during the next
hundred years (751 AD battle of Talas), they captured the whole region. Along with this the new faith of
Islam was introduced in the region. Thereafter, many independent Muslim k ingdoms sprang up in the
region. The most important of these was the empire of the Persian Samanids (874999), who made their
capital at Bukhara. With a well -organized bureaucracy and army the Samanids regulated and expanded
the trade that was going on for centuries on the Silk Route between the Chinese and Romans. Persians,
thereafter, began to control trade activities and made Bukhara a trade, transport and cultural centre of the
Islamic world. Along with it they also introduced their own language, Persia n, in the area, which is still
prevalent in almost similar form in many areas of Turkistan. Samanid s were replaced by Karakhanids
(993 AD) who held sway of Turkistan for a shorter period and were overthrown by the Seljuks in 1037 AD
and ruled the area till the 13" century.

By the 13" century the Islamic centres of Bukhara, Samargand, Khwarizm (modern Khiva), Khokand,
Fargana, Semircheya etc., had become world famous on account of the Arab Khalifasof Baghdad or their
governors or else by the succeeding d/nasties. Excellent arts and craft centres were established in the
oasis centres Splendid architectural facades dotted the habitations. Different types of educational
institutions were set up to impart education. People from various areas travelled to learn in Bukhara and
Samargand. Learned men from thesecentres as theologians, philosophers, artisans, missionaries, spread
to far off places to teach various other people about all that they had achieved.

All this was destroyed when in the 13t century Mong ols coming under Chengis Khan (11631227)
devastated everything from agriculture and trade to religious centres They killed thousands of people;in
Samargand only 25% of the population survived the catastrophe.

In the 14" century a native, Timur, overpow ered the Mongols to build an Empire with his capital at
Samargand in 1369. He ruled for 35 years. Thereafter his grandson Ulugh Beg ruled for forty years from
1409 to 1449. He was murdered by his son, Abdal-Latif ; from that on the gradual decline of the Timurid s
can be witnessed They were fond of art and architecture and patronised the literary activities. Timur built
many secular buildings with splendid architecture. Many philosophers and scholars like Hafiz, lbn
Khaldun were his close attendants. Ulugh Beg built the Ulugh Beg observatory that was famous for
astronomical observations during the period. Shaybani Khan (1451-1510), who traced his genealogy back
to Uzbek Khan (1312-1340), a great grandson of Chengis Khan created the last of the great empiret the
16" century. Shaybani Khan (1451-1510) and Ubaidullah Khan, who ruled from 1533 to 1539 were the
main rulers of the dynasty. Their dynasty disintegrated and ceased to exist after the 17t century.
Thereafter the region was ruled by small independent Khanates as Astrakhans and Mangits till the
Russians started conquering theregion from 1864.

Since ancient times formal schooling for certain social groups among the settled populations in the
river valleys and irrigated plateaus of the Middle and Far E ast has been conducted by priests and clergy.
The Sassanids of Iran and Transoxania who were always at war with the Romans in the region
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incorporated many aspects of the early medieval academies and colleges of the Near and Middle East.
Besides religious education these schools provided secular education, too.

In Transoxania they were known by the name of dabristans(higher secular schools) where students
Ol EUOI E wAlebtauSadréd®ddok of the Zoroastrians) by heart. Thereupon they began to study the
temporal subjects of history, literature and philosophy and subsequently went on to acquire skills of
riding, archery, javelin throwing and chawgan (polo). This was followed by music for which they learned
to play the lute, stringed instrument called the ganun Furthermore they learnt to compete in Jangl
and were meant for the education of the country servants in administration as dabirs (scribes). This
historical tradition took a new meaning, form and intensity by the time Arabs conquered the region. In
the oasis region of Turkistan, Muslim learning took the form and transmitted part of the cultural heritage
of the classical European world as well as that of the Near East to the peoples of the region.

By the middle of 8% century, Arabs had conquered Khokand, Bukhara, Samargand, Khawarizm,
Fargana and its adjoining areas falling in Turkistan. With it came into existence the rule of Mawyads (660 -
751 AD) and subsequently the Abbasids (751-1258 AD), who ruled in the area through their governors. As
they were the followers of Islam, therefore with them the faith of Islam, its fundamentals and principles,
and rituals, etc., came to be known to the people of thes areas as well as the system of education that was
introduced by the Arabs elsewhere.

As the core of their education was the 0 U U ztlie @€ revealed book of God, so one became conversant
to believe in Islamic fundamentals?® of confession or iman (God, Angles, Scriptures, Prophets, the day of
Judgment and Resurrection), and to follow the five pillars of Islam, kalima(the confession of faith), salat
(Nimaz or prayers), zakat(alms giving), saumor ruzah (fasting), and hajj (pilgrimage to Macca) besides
understanding the principles of brotherhood, social cohesion, universal realities of life, scientific
reasoning, etc.

As a rule these fundamentals of faith were transmitted in a mosque as such the Arabs along with the
conquering of the areas were also constricting mosques. It happened even when the Arab control was not
yet firm as the first such mosque was built by the Arab governor Qutaba bin Muslim (705 -15 AD) in
Bukhara in the citadel where there was earlier a fire temple#, in 712 AD®. It was a big mosque where large
noon congregational prayers were held on every Friday. Qutaba also built many other mosques in
Bukhara, Samarqand and at other places in the regiort. Bukhara and Samargand subsequently became the

' w*dw, PUEEEEIT YI Ow? 31 1 w( UOHSanEaliiligakiod af E€ntauAsiaMolDIV, weltt.(P6d) EHE! IC2ED
Bosworth and A. S. Asimov, London, 1997, p. 31.

2AK., PUEEEEI YI Ow? 31 1 w( UOE Ob HisterfodEivilisafiod &f Cemiral ABi&Yal. M)artl Pnd,iLendon, 1997,
P. 31.

3 Leiden. E. L. Brill, Encyclopedia of Islanvol. V, London, 1986, p. 1123.

4 Bw*dw, PUEEEEIT YIi Ow? 3 1B buy(" WaHGRBfeMisdienbiteiral asiaVol. IV, part. 2nd, London, 1997,
p. 32.
5 Francis Henry Skrine and Edward Denison Ross, The Heart of Asial.ondon, 1899, p. 66.

5 W. Barthold, Turkistan Down To Mongol Invasionl.ondon, 1958, p. 185; he Arabs built three thousand mosques in the 9th
century in Baghdad alone and in Alexandria there were twelve thousands during the 14 ™ century; M. Mobin Shorish,
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great centres for the transmission of Islamic faith, arts and crafts as well as for education. One such
mosque, the Jawziya mosque in Samargand was an excellent centre of Islamic learning in whole
Transoxania’. The number of mosques seems to have increased with the passage of timeas by the 10
century only in Fargana there were more than 40 such great mosques.

For the dissemination of knowledge the Arabs also introduced Arabic as a language in the area not
OO0O0awEI EEUUI wUT T awoOdl PwEOEWUOGEI UUUOOEwW UEEDPEadclU wE C
In 741 AD during the reign of Nasr Ibn Sayar (738-48 AD) a decree was issued making Arabicthe official
language for all administrative purposes in Transoxiana °. In the beginning Arab officials replaced the
local scribes (dabirs) for maintaining admi nistration, but subsequently dabirs learned their language. For
this purpose also education became the tool to learn Arabic. Education in Turkistan, as in other parts of
the Islamic world, happened through Maktabasand Madrassasut these were meant mostly for the male
population. Separate female schoolswere also established, even though some females attended male
schools.

Maktaba s

Maktaba (literary meaning a place of writing) was the basic Islamic learning centre serving as primary
institute. Generally speaking, these primary schools were established in the mosques although private
homes were also used for Maktabas®. Like in other places in the Islamic states, besides mosques, separate
Maktabkhangschool buildings) were also constructed in Turkista n from the 10* to the 15" centuries!®. All
looked alike in the method of teaching as well as in other matters and in fact the words Maktaba and
mosque were used interchangeably when reference to these elementary schools was madg.

As there is no statistical data available for this period, one would expect that there would have been a
large number of primary schools of this type in the area at any given time, soon after the first one was

?P3UEEDPUDPOOEOW ( UOEOGPE WS EUE E UD O Chatd wemhdrdzOuaifuéjay GillsbvEinstier dand 8. uERdérsu ruN tui »
Wimbush edition of Passé Turko-Tartar, Présent Soviétique, Leaven-Paris: Editions Peeters, 1986, p. 317.

7 Quoting Kitab al Qand Fi Tarikhi Samargand, a local history of the city by Abu Hafis Samargandi, A. K. Mirbabaeve, (His tory

of Civilisation of Central Asia, Vol. IV, part 2nd, London, 1997, p. 32) writes that it was earlier the heathen temple of ido Is and

place of worship.

8 Sw*dw, PUEEEEITI YI Ow?3T 1 w(UOEOPEW+EOEVUWEGEwWUT | ®IUNM pdit@ad) bhdenO w' B U U
1997, p. 32.

9 dw*dw, PUEEEE]I YIi Ow?3i i1 w(UOEOPEW+EOEVUWEOEWUT i PUw" UO00UUI 2 Ow' PUT
1997, p. 34.

10, 8w, OEDOwW?21 OUDPUT Ow?3UEEPUDOOE O W ( UO EMNDH A $CHW"ETED®EEDG g Asill G0 BUO
Veinstien, and S. Enders Wimbush Edition of Pass Turko -Tartar, Présent Soviétique, Leuven-Paris: Editions Peeters, 1986, p.

322.

11 dw* 6w, PUEEEEI YI Ow?31 1 w(UOEOPEW+EOEVUWEOEwWUT T PUw" UOUUUI » Ow' BUU
1997, p. 34.

12, 8w, OEPOwW?21 OUPUI Ow?3UEEDPUDPOOEOW ( UOEOPE WS EVE E UD &elgiefayw GilsOUUE O
Veinstien, and S. Enders Wimbush Edition of Passt Turko -Tartar, Présent Soviétique, Leuven-Paris: Editions Peeters, 1986, p.

322.
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established around 741 AD'S. By the 19 century there was usually at least one Maktaba in each
town -ward and in remote villages instruction was given by itinerant Mullas!*in the mosques®. In 1874 in
the Samargand district there were 572 Maktabas with total enrolment of 5,207 pupils'®. In 1908 there wee
10,722 Maktabas in Turkistan, of which there were 1,809 in Syr Darya oblast, 1680 in Samargand oblast,
1,143 in Fargana oblast, 5000 in Bukhara Emirate, and 1,140 in Khiva Khanate'’. In Bukhara Emirate in
1911 there were some 1,20,000 pupils'® in th e large number of Maktabas.

By the end of the 19" century there were about 100 to 125 students studying in a primary school. As the
primary education was neither state sponsored nor waqf governed®®, it was basically the community z U
responsibility to meet their requirement s and accordingly catering their needs. Community requirements
allowed having large number of these schools; as there was nolicensing authority 2°, permission was not
needed for the opening of these schools. Primary education seems to have bee therefore a universal
phenomenon in Turkistan. Archival records suggest that parents preferred that their wards should
necessarily join such schools for at least three to four yearst.

Madrassas

Madrassa (literary meaning the lesson giving place) were meant for secondary and higher education.
They became the formal educational institutes in early Islamic history, but developed into a full -fledged
college by the 10" century AD 22, In that period there was much overlapping between the mosque and the
Madrassa??, as some of the mosques had incorporated a few of the higher subjects for learning.

The first Madrassa is credited to have been established bythe Seljuk Vazier Nizamul Mulk (1064 -92) in
Baghdad?*. There are views that its establishment happened before him in the East, as in Nishapur in 999

B Bdw*dw, PUEEEEIT YI Ow? 31 1 w( UO HGHE of €idli€afidn wf EénkauAsiayiolb IV, part (20d) bk don, O
1997, p. 33.

14 Elizabeth E. Bacon,” | OUUE Ow UDPE Oz U,wdhddé 1Beur. 820 UDE Owl UOI

15 1n 1900 it was estimated that there were 1503 congregational and 11230 small mosques in Turkistan without counting in the
Khanates of Bukhara and Khiva, with a total of 12,499Immamsto minister to 6,000,000 persons, that is, one Mosque for every 471

believers; Geoffrey Wheeler, The Modern Soviet Central Asiapndon, 1964, p. 186.
1 3w, OEPOW2T OUPUT Ow?3 UEEDUDOOE Ow( UOEX RHBants EcthEréicd Quolduajdpidsuyveinsid UE Ow |

and S. Enders Wimbush Edition of Pass Turko -Tartar, Présent Soviétique, Leuven-Paris: Editions Peeters, 1986, p. 336.

Y. 8w 6w EEUUEOT DOOYOwW? 3 UE HBIrYah Civliakom &Cekral Adia(vol WE (odon) i H8. O

B dw*dw EVUOEDOOW? $EUVEEUD OO wHisionuof Givilisailan Bf GéntellAsiavial / VI) Eofdbri 2005] pE583) i » O
18 Elizabeth E. Bacon,” | OUUE Ow UDE Oz U,wdhdi 1osayp. LU UDE Owl U O]

2 Jamal OEOPOW?S$SEVEEUDPOOWDPOwW' PNEA& w UO Edcytiapadid (Bangey df uslBnd Quiiiyd 8] iEQ E Ow 1 U
Mohamed Tahir, New Delhi, 1997, p. 16.

21 Adeeb Khalid, The Politics of Muslim Cultural Reform, Jadidism in Central Adiandon, 1998, p. 22.

22 Seyyed Hossein Nasr, Traditional Islam in the Modern World_ondon, 1987, p. 125.

2 |eiden. E. L. Brill, Encyclopedia of Islarivol. V, London, 1986, pp. 11251126.
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New Delhi, 1997, p. 1.
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by its governor Nasr bin Subukttigin 2°and in Afghanistan in 1018 by Sultan Mahmud 28. It is also held that
there were 33 Madrassas in theEast before Nizamiya was copied from Bukharian and Khrusanian models
and established in Baghdad?’.

Between the 10" and 12 centuries there were numerous Madrassas containing libraries in Bukhara
and Samargand. The Mongol invasion in early 13t century dealt a temporary blow to many things
including the traditional system of education, b ut later on they established Madrassas in the areg
" UOET Uz Uw@ évw Mddrdsses 1o Buhara where 1000 students studied in eact#® w, OOT Ol w* | E
minister Masud Beg also built twin Madrassas of similar strength in Bukhara 2°. However, the greatest
period of prosperity of the Madrassas in this area was under the Timurids, notably in Samargand where
Timur buil t a Djami and his wife a Madrassa known as KhanumMadrassa®. In the 15" E1 OUUUa w3 D OL
descendents Ulugh Beg, Sultan Husayn, Baygara and others also buit many Madrassas. Ulugh Beg built
three Madrassas. The most important of them was the Ulugh Beg Madrassa in Rigstan near Bukhara in
14206 w, OT EOOI Ew2 UOUE OO tuBtEalMadiasda uniSana@dnd &t Gher turn of the 19
century?2,
In the 16" century Shaybanids built many Madrassas. The Shaybani Khan Madrassa was buit by
Shaybani Khan in Samargand®. During 4 E E & E U O O E ihe Bliak Khah IM&diassa at Tashkent, the
Kuk eldash Madrassa in Samargand?, the Madrassa-i-Miri Arab and Nadir Diwan Beghi Madrassa were
built in Bukhara®>. DUUD OT w4 E E U O ¢he Atgul Khanl Ma&ra3sa uQukeldash Madrassa, Char-
Minar Mosque and Madrassa,and the Madar Khan Madrassa were constructed in Bukhara®®. In the

2 There were four such Madrassas in Nishapur; which as evidence were quoted by the historians Al -Makrizi and Al -Suyuti for
the eastern origin of these; Leiden. E. L. Brill, Encyclopedia of Islanvol. V, London, 1986, p. 1126.

% pNEAw Sw! EOEI awEOEwW( OUPAaE4AwW&UOwW* T E O The JoBriaEoE @bl D &es Studid EVE 0D O Ow
Srinagar, 2006, p. 112.

7 dw*dw, DUEEEET YI Ow?3i1 1 w( UGB BWHBHO KA WOE QuE by iDIGEN) pat EEudint@iénu " 1 60U
1997, p. 37.

28 | eiden. E. L. Brill, Encyclopedia of IslanVol. V, London, 1986, p. 1127.

2 A, K. Mirbabaeve, ? 31 1 w( UOEOPEW+EOEUVUWEOEwWUT | DU w" BmoIUV, pad.@ndpLonddhnaanOi w" DY
p. 38.

30 | eiden. E. L. Brill, Encyclopedia of Islanvol. V, London, 1986, p. 1127.

31 Mansura Haider, Indo-Central Asian Relations from Early Times to Medieval Peri¢ely Delhi, 2004, p. 234.

2 3dw*dw, PUEE BEIUDEODE aui+ E OE U w Higtdiywod Civiligatibo 6f GehttaUASiRV0IOIV, part. 2nd, London,

1997, p. 40.

33 Mansura Haider, Central Asia in Sixteenth CentuyNew Delhi, 2002, p. 324.
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Adle and Irfan Habib, London, 2003, p. 40.

35 Mansura Haider, Indo-Central Asian Relations from Early Times to Medieval Peri¢ely Delhi, 2004, p. 236.

% R. G. Mukhminova, 23 1 | w2 | E a EHe @Hataté of@ukBara, History of Civilisation of Central Asiavol. V, London, 2003, p.
40
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Astarkhanid era (Janid rule) in the 17t century Madrass-i-Sheer Dour and Madrassai-Tilakari Khan were
constructed in Samargand®’.

However, during the Manghit rule (18 *-19" centuries) no new Madrassas were constructed. It was a
period when a decline started in the spread of traditional system of education in the area. As a result, in
the 19" century a good number of Maktabas and Madrassas were abandoned and fell in disuse®®. For
example, at the end of the 19" century in the Emirate of Bukhara out of 200 Madrassas only 25 to 30
provided instructions 3 and in the town of Bukhara at the beginning of the 20" century out of 185
Madrassas only 22 served as educational institutes, the rest were providing accommodations to the
students as hostels®.

There have never been accurate figures on the number of Madrassas in Turkistan during the period;
however, in 1890 there were about 118 Madrassas in the Fargana province, 50 ithe Samargand province
and 21 inthe Syr Darya province *%.

Sheer Dour Madrassa, Samargand

Source Wikimedia Commons

37 Mansura Haider, Indo -Central Asian Relations from Early Times to Medieval Period, New Delhi, 2004, p. 235.

¥ Sw, UOTUEUOYOwW?3i 1 w, EOT T b URELRhara, Bistdryuot Givilisato) of OehtapASi&E Val. (,Q.bndon,

2003, p. 56.

¥ Bw, OEPOwW2T1 OUPUT OW?3UEEDPUDOOEOW( UOEODEWS$ EUEE UD 6Delngbefay GilsOUUE Ou
Veinstien and S. Enders Wimbush Edition of Pas$ Turko -Tartar, Présent Soviétique, Leuven-Paris: Editions Peeters, 1986. pp.

328332.

40 3. Berca, Islamic Schools in Central Asia, New Orient, Part. 2, 6, 1967, p. 49.
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375.
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Ulugh Beg Madrassa, Samargand

Source Wikimedia Commons

Char-Minar Mosque & Madrassa, Bukhara

Source Wikimedia Commons
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Tilakari Madrassa, Samargand

Source Wikimedia Commons

Nadir -Divan -Beghi Madrassa, Bukhara

Sourcehttp://www.geolocation.ws/v/L/5575925119/madrasa -de-nodir -devon-begi-18/en
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Female Education

Generally speaking female education has somehow not received as much attention as that of boys.
Even the great philosophers of the period like Al -Ghazali, Nasir al-din Al -tusi, and Diwani etc ., were not
in favour of their education 42, Because Islam restricts boys and girls, after attaining pwberty, to mix
together, co-education was almost non-existent; accordingly some mistakenly call that education was
forbidden for females. However, there were some separate arrangements made for girlszeducation in the
houses of the female teachers calledOtins*6 w, OUUCawUl I woOl PT T EOUUT OOEwWT PUO
residence for Maktaba learning. They in turn trained their daughters or if they had none then some
promising girl was to succeed them.

By late 19" century some girl Maktabas or Otin Bibi school s made their appearance. But they were
confined only up to bigger towns like Tashkent and Bukhara 4* and they were rarely found in rural areas.
The course of study was the same as those of boyzschools with similar means of control 5. The number of
educated girls was small, but many of those who had attended schools kept up their studies after their
marriage. One such woman was the wife of the leading Qazi of Samargand, who was said to have read
over two thousand books “®.

Quoting the official Russian sources, it is reported that the number of girls attending the Maktaba was
about 8,600 for all Turkistan and about 6,300 for the three oblasts of Samargand, Fargana and Syr Darya in
1900". By 1908 nearly 10,000 students attended the Otin Bibi school$. We do not have any other record
of these girl schools.

Besides, responsible for the education of the women from birth to adulthood, Otins also wielded some
sort of authority over the female population. Whenever there were celebrations of national, religious or
family importance, such as birth rituals, marriage, or funerals, they were responsible for the recitation of
prayers. In this way they fulfilled the same function as that of the mullas and were at times referred as
women mullas“®. As such, women and girls formed their own chains of knowledge transmission and had

separate religious authority °°.

2 dwrdw, PUEEEET YIi Ow?31T 1 w(UOEOPEW+EBEVUWEBEWUI 1 PUwW" UOOUUI 2w PUUC
1997, p. 35.

43 They were usually housewives and quite often the wives and daughters of local Mullas; Adeeb Khalid, The Politics of Muslim
Cultural Reform, Jadidism in Central Asia, London, 1998, p. 27.

“sOPAEE] Ol w$dw! EEOOOW" | GRUIE Eobdon, 19B0ENEEU wUBET Uwl UUUPED
4 W. K. Medlin, W. M. Cave, F. Carpenter, Education and Development in Central Asia: A Case Study of Social Change in

Uzbekistan, Lieden, 1971, p. 32.
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47 W. K. Medlin, W. M. Cave, F. Carpenter, Education and Development in Central Asia: A Case Study of Social Change in

Uzbekistan, Lieden, 1971, p. 32.
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50 Adeeb Khalid, The Politics of Muslim Cultural Reform, Jadidism in Central Asia, London, 1998, pp. 27 -28.
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Curriculum
UwUT T wEOUI wOi w( UOEOPEwWI EVUEEUPOOWPEUWUOwWUI EBIWUT T u

Maktabas offered the entrants education in the revealed Book. Usually at the age of 6 an entrant in a
Maktaba was required to learn first the Arabic alphabets (Alif, be, te, se,)which were followed by the
vowels as? E2? Ow? U» Ouu EIOEIwWPy Ol OOUPUEUDOOWOT wlOT 1T wgdxT EET UUw
abjad.

371 wi PUUOwal EVUWPEUwWI 0000P] EWEAWEWUI UPEOwWOI EUODOT w
memorise the selected verses from it. They started with the shortest surasthat are given at the end of the
I OO06 W4 UUEOOawWwOOIl wUI ladihdtzak wa®rnembribel likd thid) ThEs® Wha aémOrised
the haftyak were known as Kitabkhari?. In addition they were also memorising the last or the 30t chapter
Of wUOTT woUUZzEOG6 w, OUUWUUUEIT OU U wE U O xoehdiheilplinauyfedutatiob.wi D OD

2001 woOi wUT 1T WUUUET OUUWEOUOWEOGOXxOI Ul EwlT 1T wul EEDOT wo
who usually came from the rich families, proceeded to read and memorise chilhadith(forty popular saying
of the last Prophet), and read the chakitab - a book in the Tajik and Persian language®. It was a
combination of four works: Nam-l Haqq a tract in verse by one Sharifuddin Bukhari, dealing with the
rules for the fulfilment of ritual obligations of ritual purity, or fasting and prayer (Nimaz) : Char faslby an
anonymous author, providing a statement, in prose of the basis of belief, the five pillars of Islam and
ritual purity: Muhimmad ukmuslimin, another anonymous work providing information on four things that
are important to all Muslims (t he unity of God ? 3 E b | f&tthg, prayers and ritual purity) , and sections
from Pandnamaof Fariduddin Attar, a major work in the adab(literature) traditions. It was followed by
Persian and Turkic poetry of Hafiz, Sufi Allah Yar, Fuzili, Bedil, Nawai and Attar >4

At the heydays (9*-12h centuries) some of the Maktabas also offered elementary education in
arithmetic, history and geography °°. Besides that in urban centressome Maktabas also offered courses in
grammar, poetry, physical education, adab and famous proverbs®t. |bn Sina, popularly known as
Avicenna (980-1037), the greatest scholar of medievatimes in the region, had also mentioned that besides
0 U U zdis@netaphysics, language, adab, ethics, and manual skills were taught in some of the Maktabas

51 It was both a mnemonic device for learning the Arabic alphabet and a system of counting in which letter of the alphabet was

assigned a numerical value (allowing the use of the alphabet in cabals etc.

21E0T DOOYOW?3UEEDUDOOOOOI WOEET 007001 w2i 00607001 w. EVEITCU@G®I 2 Ow x &
Reform, Jadidism in Central Asia, p. 23.

B Bw, OEDPOwW21 OUPUT Ow?3UEEDPUDPOOEOW( UOEOPEWS$ EUE E UD &ldelgiefay GilsOUU E Ou
Veinstien and S. Enders Wimbush Edition of Pass Turko -Tartar, Présent Soviétique, Leuven-Paris: Editions Peeters, 1986, p.

326.

54 Adeeb Khalid, The Politics of Muslim Cultural Reform, Jadidism in Central Asia, London, 1998, pp. 23 -24.

% 8w, OEDPOwW?21 OUPUT OW?3UEEDPUDOOEOW( UOEODEWS$ EUE E Ub &delgpefayw GillsOUUE Ou
Veinstien, and S. Enders Wimbush Edition of Passe Turko3 EUUE UOw/ Ul z Ul O GragsOBGiBonsOR8didrsO1886] pU Y1 O

t A OQw EEUOW+EUDI I WEPOwW#UT EPUT Ow?3$01 Ol OUEVUaAwW2ET OOOUwHOwW' &NE&~ Ou
Tahir, New Delhi, 1997, p. 49.

56 Mehdi Nakosteen, History of Islamic Origins of Western Education, Boisder, 1963, p. 38.
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there. These were the days when thesecentreshad magnificent institutions to offer education not only in
the subjects but also developed as greatentresof learning in arts, crafts, architecture, etc.

31T 1T wUPT OUOUUWUET 060POT wbOwoOUUZEOOwWI EPUT OWEDEWODUI
Ibn Sina by manual skills. As he mentions:s ET POEUI OwEDI I 1 Ul EwOEUUUEOOAa wi Ut
for reading, some for manual skills, some for literature and some for preaching and are, therefore, drawn
EEEOQUEDPOT wUOOWUT 1 PUwbOUI Ul U0OUzZ

Accordingly, not only for the teachers and preachers, a Maktaba was able to draw students for the
learning of craftsmanship that were later on able to produce wonderful crafts Turkistan was famous
during medieval times %8, These centres were disseminating knowledge not only in Turkistan, but also
outside the area as well.

Still for higher education Madrassas provided instructions in the r eligious sciences and rational or
intellectual sciences (agli). Religious sciences included Al-2 T E U(Digirie lLaw ), Arabic grammar, Tafsir
(exegesis),Usul figh (principles for Jurisprudence) Usul hadith (principles for interpretation of hadith) and
biography of the last Prophet®. Rational sciences included logic, mathematics, astronomy, chemistry,
medicine, poetry, history, geography, etc.5°

Generally, education in a Madrassa was divided into three phases. In the first period students learned
Bidan which explained the Arabic grammar in Persian and Tajik languages and Nishal Subiyn(the portion
of young), which was an arrangement of Arabic words and their equivalent in Tajik in poetry form. The
basic requirements (Zruriyat) of Islam were taught in Awwal-1 lIm and Arabic etymology (science of origin
of words) was taught in Muizz. After mastering these books, a student was taught Arabic syntax (rules of
the study of phrases) from Avamil (lit. works) and a detailed commentary on it as Sharkl Mullah by Abdur
Rahman. The learning of logic was taught from Shamsiydy Najmuddin Qazvini in 1276 6.

The second period started with Tanzeba text on scholastic philosophy. This was followed by the study
of natural sciences and metaphysics contained in a text called Hukmat-al-ayanand a study of religious
treaties in a book called Mulljall 62,

In the third period the courses of study were divided into two branches i.e., masaiel(problem) and
mushkilat (difficulties). The first branch dealt with Islamic Law and legal aspects, while the second with
general theological aspects. However, most of the students took only one branch of the programme®:.

 dw*dw, PUEEEEIT Yi Ow? 31 1 w( UO HiBtori ofl €itliSafidd wf £ énftalAsiaVob IV, upartl) orf) Udddon, O

1997, pp. 3435.

% dw dw#EODOW? Hiy of EidiiSation Offcenitadl AsidMol. IV, part. 27, London, 1997, pp. 441-442.

% John L. Eposite, The Oxford Encyclopedia of the Islamic WpNew York, Vol. I, 1996, p. 408.

50 Seyyed Hossein Nastr, Traditional Islam in the Modern Wor@ w+ O OE OO O whNWA Owx & whl + OQw) dw/ 1 ET UUOO
, E E U E Ett§ciopedic Survey of Islamic Cultuv®l. 3, Ed, Mohamad Tahir, New Delhi, 1997, p. 3.

61 Adeeb Khalid, The Politics of Muslim Cultural Reform, Jadidism in Central Asia, London, 1998, p. 30.

52 J. Berka, Islamic schools in Central Asia, New Orient, 1966, pp. 186187.

B dw, OEPOW2T OUPUT OW?3UEEDPUDOOEOW( UOEODEWS$ EUEE UD 6delgefay) GisOUUE Ou
Veinstien and S. Enders Wimbush Edition of Passe Turko-3 EUUE UOw/ Ul z Ul O URagsOBdiidndJRa¢idrsO1886] pu Y1 O
336.
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With this ended the core texts of Madrassa, which could be mastered when students reached the age of
nineteen. However, there was no formal termination of studies in a Madrassa and many students lingered
on for decades*.

Arts and crafts also formed part of Islamic education. Instructions of arts and crafts were gi ven within
guilds (Asnaf, Futhwwat), as well as through individual instruction in homes or ateliers of master
craftsmen®s. The master (Ustad)would take the apprentice, usually at the age of twelve, and teach him the
required skill of the craft over several years. The master also taught the child the proper rules of
behaviour (adab) and knowledge about Muslim law and mysticism if he was literate ©. Initiation into a
guild revolved around the memorisation of risala, which was in verse and laid out the rules fo r initiation
and proper conduct to be followed by members. In order to complete their education, apprentices were
required to know the risala for the guild by heart ©".

Teaching M ethods

The methods of teaching were universal in the Islamic world and in this region the situation was not
different. The students would sit in a circle round a teacher to form a halga(circle) to be taught either in a
group or one by one depending on the capacity and calibre of the students®®. However, much attention
was paid towar EUwU0T T wEOUUI EUOI UUwOI wul EEPOT woOil wUT T woUUzZEODS
reading from the text, which the student was to learn. Elder students too served the purpose of teaching,
and were called khalifa®®.

The teachers orelder students in the school read text lines aloud followed by the learners at a high
pitch. The students used to take up turns being taught by the teacher and thus one by one each of them
were imparted education in the text they were reading. Each text line was repeated many times, so that a
student followed the line in the manner the teacher pronounced it. The method not only allowed the
students to know how to read or recite but also helped in remembering the verses of the Book by heart™.

64 Adeeb Khalid, The Politics of Muslim Cultural Reform, Jadidism in Central Asia, London, 1998, p. 30.
5 Seyyed Hossein Nast, Traditional Islam in the Modern World, London, 1987, p. 124.
5 peter L. Roudik, The History of Central Asian Republics, London, 2007, p. 63.

57 Proper conduct means that the apprentice would not be rude to his master, did not walk in front of h im, did not sit down

with out his permission and never addressed him with his name; Addeb Khalid, The Politics of Muslim Cultural Reform, Jadidism

in Central Asia,London, 1998, p. 28.

BYEOEOwWw OEOPOW?S$SEUVUEEUDPOOWDOwW' PN E & ErdydlEpedicusarigy 6 BslnicuCal@ia. B B8.UD | D E C
Mohamed Tahir, New Delhi, 1997, p. 13.

® 20PwUEaAUwWPi 1 OwiDUwi EVIT UwlOOOOwWwi POWUOWUT | w, EOQOUEEOwWUI T w0l EET I
students to work with me, who ordered to look at his writing board as he said aloud O WE OB | O iniitdte® hirl) dndrepadteg

the names of these letters. Having taught me how to pronounce them, the student went over to other kids and started teaching

themOw2 EEUDPEEDOw a ODDIBunESkUMaRtab Td&SKkENEIBS, P. 109; C.f. Adeeb KhalidThe Politics of Muslim

Cultural Reform, Jadidism in Central Asiepndon, 1998, p. 22.

0 Leiden. E. L. Brill, Encyclopedia of Islanvol. V, London, 1986, p. 1130.
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There was no regular school timing. Instruction began after the fajr (morning) prayers or after sunrise.
Students reached to the Maktabas one by oné!. Teaching was normally up to the late afternoon prayer.
3T T UI whl Ul whi 1 Ol OEwi OOPEEaUwOOw3 T UUUEE a ue dathiofil@ O OO w
two great Muslim festivals i.e. Kichik Bayram (Eidul Fitiryand Qurban Bayram (Eidul Azhd}. The highest
level of attendance in a Maktaba was during the late fall and winter months when agricultural activities in
the fields were at a minimum 73,

Formal lessons in a Madrassa took place for four days a week, starting on Saturdays and ending on
Tuesdays. The length of the school year was from middle of September to middle of March?. The entire
study group assembled in the Madrassa. When a Mudarris (teacher) entered the classroom, the students
would stand up to greet him. After accepting the greeting of the students the teacher would sit in a
specific place and motioned the students to sit down. They would kneel in front of him with their tex ts
before them and then a designated reader §ari - elected by the students) read out the passage to be
discussed. The Mudarris translated the passage and proceeded to explain and comment on it, followed by
the discussion involving the students, which concOUET EwUT 1T wOl VUGO8 w31 1 MidhwUIl UE
Akber wp& OEwPUwl Ul EUAwl OET EwUT T wUI UUDOOB W' OPI YI UOwDPU wE
a student was free to learn from any professor in the city at his residence as was especially he case in
Bukhara’.

Objectives

The aims of traditional Islamic education were twofold. On the one hand education was to inculcate in
the students the basic religious knowledge and theology of Islam and on the other hand to prepare the
individual for his secular calling and vocation. The religious knowledge and theology revolved around
UT 1 wo UUZ E @ &.BrQfitsuype of knowledge stress was mainly on memorisation without explicit
explanation, although some sort of explanation was given in Turkic and Persian during the Madrassa
period. According to Dale Eickelman,s UOE | U U {dh®)n hé toniext of such concepts of learning
PEUwOOUwWOI EVUUUI EwEAaWEOQAaWEEDPOPUAWUOwWI RxOEPOWUT T wxE
understanding was implicit EQEw EOOUPUUI Ew Ol wUT T wEEDPOPUaAawWwUOwW UUIT
E x x UOx Ub E U Andihér@ioh tobéaddiieved by this type of knowledge was to develop the proper
modes of behaviour and conduct (tarbiya). It was a mimetic practice and occupied a central place in

N EEUOwW+EUPI | wEPDO&EH B WE B D IO0 O Brimdlithadic@iivedos ISlamic Culturdol. 3, Ed. Mohamed Tahir,

New Delhi, 1997, p. 55.

2 Elizabeth E. Bacon,” | OOUUE Ow UDE Oz U,wdhddé 198aup. 820UDE Owl UOI

#, 8w, OEDPOwW21 OUPUT Ow? 3UEEDUD OOEDEWNUOE O tDietué lshn Br st & HudjayEsduyeinstzd U E O w
and S. Enders Wimbush Edition of Pass Turko -Tartar, Présent Soviétique, Leuven-Paris: Editions Peeters, 1986. p. 317.

™ The rest of the week was spent on memorising some lessons and readingthe other lessons with friends or just relaxing;
Mehdi Nakosteen, History of Islamic Origins of Western EducatidBoisder, 1963, p. 38.

75 Addeb Khalid, The Politics of Muslim Cultural Reform, Jadidism in Central Adiandon, 1998, pp. 2230.
8 Mehdi Nak osteen, History of Islamic Origins of Western Education, Boisder, 1963, p. 38.

History, 1978, p. 490; C.f. Adeeb Khalid, The Politics of Muslim Cultural Reform, Jadidism in Central Asia, London, 1998, p. 20.
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Muslim societies from the very beginning. In later centuries, when Islamic civilizations flourished
xUOx1 UOA WS EEEEZ WEEOI wUOWET wUOET UUUOOEWDPOWE wWOOUT wuUl L
certain profession in life 78,

The secular aims of education were mainly acquired after the Madrassa education. After the successful
completion of Madrassa education there were various possibilities of employment in administrative
affairs, as to work as Mufti (jurist -consult), Qazi(judge) or Mudarris (teacher). The last but not least aim of
education was to acquire a skill so as to learn a craft for ongs own trade and business™.

61T EQwUI | w( UOEOPEwWI EVUEEUDPOOWEDOI EwPEUWOOUWOO Q@ wl Owl
how to be a practicing Muslim , it was also to make them morally pure and spiritually upright. It was to
inculcate among them the source of brotherhood and piety, so that one would understand how important

was to live a peaceful life. Most often the teachers were providing advice how a person can save oneself
from bad things and morally corrupt practices.

Teacher

The Maktabas in Turkistan were usually conducted by one teacher, who was called Maktabdar,
Dahmulla, or simply Mulla. He was also the man in charge of religious rituals and ceremonies of the
community , like prayers, and to preside over marriage and death ceremonies.

There is very little information that would suggest what qualified a person to be a teacher but some of
them like Ibn Sina, Al-Razi and Al-Ghazali were men of learning as a well-reputed Madrassa teacher.
There were some who were of meagre learning, as they had only studied in the Maktabas and were thus
semi-literate, not knowing how to write and even to read and thus conducted their classes through
memory®® in the Maktabas. Nevertheless in the society a teacher was respected and generally ong
prestige and status depended upon his reputation as a scholaf!. The betterthe reputation the larger was
the community he served.

A Mulla in the community was the surrogate father for the children inside and outside the Maktaba.
He was a model of a good Muslim for the children in the community. In the absence of a Mulla, in some
Maktabas Zanchhi (muezzin) too taught the children, however, not every village could afford such a
construction . Hence, education was confined only up to the Mulla.

The teacher in the Madrassa was calledMoulvi or Mudarris. Their number varied according t o the
strength of a Madrassa. Initially after the establishment of the Madrassa there was a single Mudatrris to
teach the students, as was the case in Nizamia in Baghdaéf. But with the passage of time there were

® %dw&i EUDI OPOwW? EEE20w$OEAEOOxI EPEwWOi w( UOEOOW --] ® WGHEIB UudHD OHIESE
Encyclopedia Iranica, Vol.1, New York, 1982, pp. 43%1439.

™ Adeeb Khalid, The Politics of Muslim Cultural Reform, Jadidism in Central Asia, London, 1998, p. 31 -32.

8 Sw, OEDOW2T OUPUT Ow?3VUEEDUDPOOEOW( UOE O frhantdl Eeth Eréied) 2 Igudjayibidwyeinsi@o UE O w |
and S. Enders Wimbush Edition of Passé Turko -Tartar, Présent Soviétique, Leuven-Paris: Editions Peeters, 1986, p. 322.

81 Abbas Ali, Basic Featuures of Islamic Cultuiéew Delhi, 2006, p. 135.

82 E_J. Brills, First Encyclopedia of Islani91336,Vol. 5, New York, 1987, p. 363.
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many teachers for a single Madrassa, as the ase may be taken ofthe famous Ulugh Beg Madrassa where
there were ten such teacher&. Accordingly, YEUPOUUwUI EET T UUwWUEUTT OwEDI 1
Hadith, logic , although some of the teacherswere knowledgeable in multiple subjects.

Teachers weregenerally giving certificates gD N E & tigpe bf Begree after comgetion of the courses
indicating that the student has completed the particular course and can teach now the same. After the
full -fledged establishment of Madrassas the prestige of the individual teacher was still greater than the
Madrassa itself as most illustrious men and scholars usually gave the in their biographies the names of
their teachersrather than the Madrassas at which they studied®.

Students

Every male student was absolutely free to join a halga(circle) in the Maktaba to listen to a teachef®. But
the Maktabkhani (when a student is formally sent to a Maktaba) occurred at the age of six. The pupils
were then immediately thrusted into a set of hierarchical social relations. The students in the Maktabas
had neither any class division nor any examination. Students sat together in a class and their relation to
the teacher was individual and direct 8. Poor boys dropped out at the age of ten or eleven to work for
their fathers, however, those of more prosperous families continued up to the age of thirteen.

Students in a Madrassa were popularly known as Mullbacha(young Mullah), shaggrid(apprentice), talib
al ilm (seeker of knowledge) or simply seeker. They entered the Madrassa at the age of thirteen after
finishing the Maktaba education &7, however, the bright ones from the mosque or home schools too got the
admission in the Madrassas. Like in the Maktaba, progress in the Madrassa was also marked by
successful completion of booksat UT T wUUUET OUz UwOPOwWXxEET d w2U0UEI OUUwOI
teachers as well as through the informal peer learning in study circles organized by the students
themselves®. Students were free to attend classes at other Madrassas and very ambitious ones went on to

study in Istanbul and Mecca. 8°

Prior to Russian occupation the students received income from wakf besides from their families. They
got up to fifty percent of th eir income from the wakf properties. Besides that additional funds usually
from the government were available for the students having income below a certain level .

83 Mansura Haider, Indo-Central Asian Relations from Early Times to Medieval Peri¢ely Delhi, 2004, p. 240.

8 OT EOCOI EWSEVUBHOBDDO? Ow$s OEAEOOX | EDIE3URel Dethl, 20ar(pl 166. U OEOPEwW" UOUUUI O
8 E. J. Brills, FirstEncyclopedia of Islam91336, Vol. 5, New York, 1987, p. 366.

8 Adeeb Khalid, The Politics of Muslim Cultural Reform, Jadidism in Central Asiandon, 1998, p. 22.

87 Elizabeth E. Bacon,Central Asians under Russian Ryleondon, 1960, pp. 8283.

88 Adeeb Khalid, The Politics of Muslim Cultural Reform, Jadidism in Central Asia, London, 1998, p. 29.

8 Elizabeth E. Bacon, Central Asians under Russian Rule, London, 1960, p. 84.

9 3. Berka, Islamic schools in Central Asia, New Orient, 1966, pp. 186187.
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Writing

Generally, education up to the Maktaba level was usually oral and thus through me morisation. Hence,
the students were not required to write anything even though they had memorised haftyak, spara,
charkitab, EOE WOl EUODPOT woOl wUT T woUUZEOBwWw( OwUOO!l woOil wOT 1T w, E
their own language and did not understa nd what they had read in Arabic after spending four to five
years. This is why despite the large number of schools, when the Russians penetrated in the areahe level
of literacy was very low %% Writing was a separate skill not taught by all the Maktabdars, in particular
during the latter years of the Islamic education in Turkistan. However, calligraphy was taught by some

prominent Maktabas of the cities. It too was taught by imitation. The case was different in the Maktabas
where far-advanced subjects likegeography or arithmetic were also taught earlier.

Income

Maktaba was not a school like the modern primary learning institute. It seldom had a building of its
own. It was housed in a mosque, or the house of the teacher or in the wealthy residence of the
neighbourhood °2. Teachers did not receive a regular salary, usually they were hired by the community
and as such they took care of their expenditures. Generally, a different household brought food to him
every day. Mullas possessedlittle income. Most of their provision (including clothing) was handed to
them by members of the community on every Thursday °, on occasions of the religious festivities, the
harvest time or at the end of the studentsz assignment. Most of the gifts were given to him at the time
when UT T wUUUET OU wUU E B*0Quikewften theMuifa iwasta Pautztilmedfarmer or engaged in
some local handicraft to supplement his income.

Initially the Madrassas were state sponsored and therefore governors, rulers and government officials
patronised and encouraged the system of educatior?®. Besides that the wealthy people and the scholars
themselves founded institutions of similar kind °S. In later periods the source of income for the Madrassas
was mainly wakf property °” governed by a wakfnama(charter of a wakf), which provided the details of
expenditure of their income. Most of the expenditures were the salaries of the mutavalli; (trusty), teachers,

9 vir sky an ethnographer in 1895 has described the situation of a district near the Samargand in these words that there were 32
schools, only the district chief can read but not write, the other local government officials were completely illiterate. It proved
impossible to find eleven people able to read and write among the population of the district, J. Berka, Islamic schools in Central
Asia, New Orient, 1966, pp. 186-187.

92 Adeeb Khalid, The Politics of Muslim Cultural Reform, Jadidism in Central Asia, London, 1998, pp.2526.

% Elizabeth E. Bacon, Central Asians under Russian Rule, London, 1960, p. 82.

94 J. Berka, Islamic schools in Central Asia, New Orient, 1966, pp. 186187.

% OTEOOI EW3ET PUOW?SEUVUEEUDOO?, OW$s OEAEOOXI| EBhE1897Ud)167. 4 wOi w( UOEODE w" |
®)ydw/ I EIlUUOOOW?2001 w Uxi ECUWOI wOi i w PUUOUAwWOI w, EEVUEVUUEU? Ow$ OEa |
New Delhi, 1997, p. 5.
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their assistants and the students. Besides thatadditional funds were also provided for the maintenance of
the Madrassas by the rulers®.

The teachers thus were not able to live on the income so generated by teaching in such schools. On the
whole they supplemented their income by other means; as some were landlords to collect their income
from their lands or from the rent of their shops or houses in the cities. Some worked as parttime officials
in the offices of the chief judge and others received income by writing poetry in the court, copying books
and private tu toring °°.

Conclusion

From the 9" to the 12" century, Turkistan has made substantial contribution to Islamic education,
among others in the fields of mathematics, engineering and natural sciences both with in the region and
outside, where they worked. There was a wide-spread system of Maktabas and Madrassas in the region
catering the educational needs of local population. Different types of curricul a and objectives were set for
these institutions. This resulted in a number of eminent scholars in the region. It is held that more than
half of the scholars at the Baghdad Academy in the 9" and 10" centuries were from Turkistan. Examples
of famous scientists produced include Muhammad bin Musa al -Khawarazmi in mathematics (algebra and
trigonometry) in the 9t century, Abu Nasr Muhammad al -Farabi in chemistry (distillation) in the 10 th
century and Ibn Sina in medicine and physics in the 11t E1l OUUUad w2DOPOEUOaW
Khawarazmi wrote an important encyclopaedia of the science in the 11} century and
al-Biruni is often recognized as the greatestislamic scientist of physics in the 11 century.

Thereafter, from the 13" century onwards the contribution of Turkistan to the varied sciences began to
dissipate as the region entered a period of decline in respect of educational developments, with certain
exceptions like the setting up of the Ulugh Beg Observatory (15" century) by Ulugh Beg at Samargand. By
the time Russians conquered the region (second half of the 19 century in case of modern Uzbekistan), it
was a technologically backward area of the Islamic world with education confined only up to meagre
primary Islamic learning , and eventhat just having a very ordinary nature.

% J. Berka, Islamic schools in Central Asia, New Orient, 1966, pp. 186187.

and S. Enders Wimbush Edition of Passt Turko -Tartar, Présent Soviétique, Leuven-Paris: Editions Peeters, 1986, P. 330.
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